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Abstract
Facing the Covid-19 pandemic, the government of the Republic of Indonesia through the Ministry of Education
and Culture and followed by all local governments moved student learning from schools to their homes through
the Study From Home model. Schools and teachers utilize several facilities such as zoom, google classrooms, and
other online facilities. The objectives of this study were: (1) exploring the relationship of religiosity to academic
stress levels; (2) explore the relationship of teacher support to academic stress levels; (3) explore the relationship
of parental support to the level of academic stress; and (4) explore the involvement of school, teacher and parent
support together to academic stress levels. Samples were taken as many as 210 people, with consideration of the
minimum example for the Structural Equation Model (SEM) that is 100 samples at an error rate of 5%. Hypothesis
testing by utilizing the Structural Equation Modeling (SEM) technique through the use of LISREL (Linear
Structural RELationship) 8.80 for Windows. Overall the research findings reveal a positive and significant
relationship between religiosity, school support, teachers, and parents to academic stress. The ethical implications
of this study, there are improvements to the Study From Home system implemented in Indonesia
Keywords: Study from Home; Covid-19; Religiosity; Teachers Support; Parents Support; Academic stress

1. Introduction
The pandemic that has plagued almost the entire world since December 2019 until now has been popular
with a new coronavirus named COVID-19 [1]. This virus is very feared because it is very deadly. Its
spread is also speedy, starting from the Chinese city of Wuhan, now spreading throughout the world
[2]. COVID-19 infections that lead to transmission from case to case have a shorter serial interval than
SARS so that the spread is swift [3]. The spread of the virus is accelerating, so that the death rate in
Indonesia increases. COVID-19 is a positive-strand RNA virus with symptoms of fever, fatigue, and
cough similar to cases of infection in SARS-Cov and MERS-CoV [4].
The government established Presidential Decree No. 7 of 2020, Responding to this epidemic.
Concerning the Task Force for the Acceleration of Corona Virus Disease 2019, as well as carrying out
various emergency measures including government agencies conducting Work From Home (WFH) for
employees who were followed by private agencies implementing policies the same for all employees.
The Minister of Education and Culture even issued 2 (two) circular letters, Number 2 in 2020
concerning Prevention and Handling of COVID-19 within the Ministry of Education and Culture, and
Number 3 in 2020 concerning prevention of Corona Virus Disease COVID-19 in the Education Unit.
Responding to the situation, the Governor of South Sulawesi issued a circular number 440/1972 /
B.um.UM.2020. A circular of appeals related to the prevention of transmission of coronavirus disease
2019, in point 2 (two), it was stated that the transfer of each learning activity from school to home for
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students from PAUD to the University level. The Department of Education and the Principal are asked
to ensure the effective implementation of learning from home and not to travel/move out of the house.
The study period at home is enforced until June 1, 2020.
The policy of transferring learning activities from school to home has implications for changing
the learning model, from face to face to online. The teacher utilizes non-paid applications such as
Google Classroom, Zoom, and other facilities. Nowadays, many new interactive technologies emerge,
making it easier to create an environment where students can learn by doing, receive feedback, and
continue to improve their understanding, as well as gain new knowledge from extensive learning
resources [5]. The more critical technology for education will be more research to understand its
application [6]. In some studies, online learning has several advantages, including flexibility, which
allows students to adjust to the obstacles encountered during online learning both in terms of time and
place [7]. Besides, students can also choose learning experiences that are appropriate to their
characteristics [8].
The policy of transferring learning activities from school to home has implications for changing
the learning model, from face to face to online. The teacher utilizes non-paid applications such as
Google Classroom, Zoom, and other facilities. Nowadays, many new interactive technologies emerge,
making it easier to create an environment where students can learn by doing, receive feedback, and
continue to improve their understanding and gain new knowledge [5]. The more critical technology for
education will be more research to understand its application [6]. In some studies, online learning has
several advantages, including flexibility [7], which allows students to adjust to the obstacles
encountered during online learning both in terms of time and place. Also, students can choose learning
experiences that are appropriate to their characteristics [8].
Schools, Teachers, and Parents should provide social support at home so that children are
comfortable in learning. The component should encourage modeling changes in the home environment,
and this is a significant part of the initial intervention program on improving childcare by assessing the
possible impact of policy-driven changes in the learning environment at home [9]. One challenge of
home learning by utilizing online learning is how the model is passed on to families with minimal
economic income [10].
Empirically these ideals are not following the facts on the ground. During the Covid-19
pandemic, online learning experienced dis-orientation. The Indonesian Child Protection Commission
(KPAI) receives several complaints from students' parents that their children are stressed because of
various assignments from the teachers during the home study program. Most likely, the teacher
understands that home learning is by giving assignments online, and the collection is online. All subject
teachers give assignments that require more than one hour to complete. As a result, assignments
accumulate, and children become exhausted. The real purpose of learning from home is to provide
regular learning activities for students to stay accustomed to learning and maintaining regularity, and
working on virtual classroom is not much different from the real real classroom [11]
This condition causes the potential for academic stress on students to be higher. Stress at home
has a significant effect on the relationship with students' academic performance. It is implied that when
students are burdened with homework assignments, both from family and school, make them experience
stress, and this can affect their academic performance [12]. Stress accumulation causes frustration,
depression, and anxiety, and can cause attention to hyperactive disorders, substance abuse, antisocial
behavior, and even violence. Stress has become an essential topic in academic circles and our society
[13].
The Covid-19 pandemic in Indonesia is still ongoing, and according to modeling based on the
Richards curve, it is expected to continue and decline until the end of April 2020, or even until June
[14].. Social support from schools, teachers, and parents can minimize the level of academic stress on
students. One coping strategy to overcome the problem is to seek social support, such as finding sources
of information support, social support, and emotional support [15]. School, teacher, and parent
collaboration will provide enormous support for students to be able to learn comfortably. This research
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is fundamental as input to schools, teachers, and parents in order to be able to model online learning
and provide maximum support to students.
Covid-19 pandemic in Indonesia has given birth to a policy to transfer learning from school to
home, which is experiencing a lot of distortion, including students burdened with the number of tasks
done online. The purpose of this study was to determine the relationship between religiosity, teacher
support, and parental support for academic stress. The formulation of questions that will guide this
research is as follows: (a) how is the readiness of students in undergoing Study From Home?; (b) how
is religiosity related to academic stress?; (c) how does teacher support relate to academic stress?; (d)
what about parental support for academic stress?; (e) how much religiosity, teacher support, and
parental support can explain variants of academic stress?
2. Literature Review
Religiosity
Religiosity in this study comes from religious teachings embraced by students because a good
understanding of religion will improve one's religiosity. Religiosity is synonymous with terms such as
religion, orthodoxy, faith, piety, devotion, and holiness [16]. These terms are only synonyms and have
not been able to define religiosity [17]. It is because Religiosity is a very complex concept and is
difficult to define. However, religiosity is referred to as a condition of one's belief in God, which is
characterized by his piety and religious zeal. The higher the piety and the spirit of his religion, the
stronger his belief in God, the higher his religiosity [18].
Religiosity has 5 (five) dimensions, namely; (1) ritual dimension; that is the aspect that measures
the extent to which a person performs his ritual obligations in the religion that is followed; (2)
ideological dimensions; which measures the degree to which a person accepts things dogmatic in his
religion; (3) intellectual dimensions; namely about how far a person knows, understands, and
understands about the teachings of his religion, and the extent to which a person wants to carry out
activities to further enhance his understanding in religious matters relating to his religion; (4)
dimensions of experience; related to how far they feel and experience religious feelings and
experiences; and (5) the consequence dimension; relating to the extent to which a person is willing to
commit to the teachings of his religion in everyday life [19].
In this study, only 3 (three) dimensions will be used, namely ritual, intellectual, and
consequences. This study was conducted when the Covid-19 pandemic reached its peak in Indonesia,
so that researchers have limitations in obtaining more comprehensive data.
Teacher Support
Schools, teachers, and parents describe a cooperative and collaborative relationship cycle because
teachers in schools are parents' partners [20]. Family-school partnerships are collaborative relationships
and activities that involve school staff, parents, and other family members of students in the school. At
the same time, schools need to recognize the central role of family schools in education. It is why
families and schools must work together in partnership [21].
The involvement of parents, family, and community in education is correlated with higher
academic performance and school improvement. When schools, parents, families, and communities
work together to support learning, students tend to get higher grades, attend school more regularly, stay
in school longer, and enroll in higher-level programs [22].
However, school-home relationships are often ignored or underdeveloped. Especially in urban
areas; there is a disconnect between school and home, which is caused by the lack of ability to
understand the culture of students and families [23]. The position of the school teacher, apart from being
an educator, also is a representative of the parents. Their role is double, as a teacher assigned by a
particular state or institution, as well as parents who give affection to students. The role of parents
performed by teachers in schools implies that teachers must perform humanistic behavior because they
must pay attention to their students as holistic learners. Holistic learners are learners who have cognitive
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and affective dimensions. It is very similar to the role of parents because parents will try to understand
their children in-depth about their psychological state [24].
It is very urgent to remodeling teacher partnerships with parents or families so that teachers can
update their models and ways of thinking and visualize, (1) their approach to parent-teacher
partnerships, and (2) their reflection on the interactions that have occurred [25]. Among teachers and
parents mostly have the same goals and participation in education, namely nurturing, educating,
guiding, fostering, and leading their children to become adults and can obtain life happiness in this
world and the hereafter. Education is a shared responsibility for both parents, teachers, the community,
and the government. Thus the parties concerned must be able to always undergo cooperative relations
and interactions in order to create healthy learning conditions for students.
Parental Support
In general, social support describes the role or influence that can be caused by significant others, such
as family members, friends, relatives, and coworkers. The results of research conducted in four cities
in Germany with a total of 2,637 subjects showed that parental education is very influential on the
ability and understanding of the condition of children experienced, ranging from lifestyle. The
involvement of children's learning assistance, nutritional intake, and influence on parental economic
status [26].
Besides, the results of the study showed that the mental health condition of the mother was very
influential in the childcare process. The mental condition of parents in post-childbirth to the process of
parenting, can affect later on child development and development assistance, especially children's
learning assistance [27]. This research also focuses on the combination of roles and parenting styles of
mother and father in providing love, behavioral control, and psychological control of children. The
results show that the psychological control approach to children has increased. In contrast, the affection
and behavior of children still do not increase because mothers and fathers do not provide overall care
[28].
The role of parents in assisting children conducted in Malaysia shows that the presence of parents
in assisting children uses internet facilities so that parents can supervise the learning and which is
accessed by children. The focus of research relates to parenting style in the socio-emotional approach
and skills in pre-school children and socio-emotional development at the pre-academic level, which is
located in 7 regions in northeastern China with a total of 145 parents and children. The results of other
studies show that parents expect their children to master social-emotional skills. Whereas in terms of
children, there has been an increase, especially in social relations and academic achievement in schools
[29].
Apart from that, the role of parents in the form of support can reduce stress because children can
directly solve problems related to the material. Instrumental support is needed, especially in overcoming
problems, more efficiently. Parental care includes broad forms of involvement both in children's
activities at home (such as helping with homework, discussing school activities or courses), and schoolbased activities [30]. Thus, family and society are essential components in providing emotional and
instrumental support for children.
Academic stress
The causes of student stress are numerous and varied. High potential students can be exposed to stress
due to so many stressors, such as academic reasons, financial problems, health problems, or the loss of
close family members or friends [31]. In the study of psychology, academic stress can be interpreted as
an emotional or mental state that is commonly felt by someone in their study period [32]. This is in
line with Carveth's study [33], which defines academic stress as stress experienced by students in their
learning. Academic stress usually arises due to students' perceptions of the amount of knowledge that
must be mastered in a certain period, also related to their learning activities. Tension on the student can
affect physical, emotional, and behavioral. Academic stress can also be caused by academic stressors
in the teaching and learning process or matters related to learning activities. For example, the pressure
to move up to class, length of study, anxiety in facing exams, the number of tasks to be completed,
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getting poor test scores, bureaucracy complicated, decisions determine majors and careers, and time
management [34].
Each student can feel and respond to academic stress differently. It causes students to feel tension,
pressure, or negative emotions, including anxiety and anger [35]. The lack of environmental carrying
capacity of schools, teachers, and parents often makes students lose their ability to overcome their
learning problems.
From the literature review conducted, the Covid-19 pandemic has implications for students'
readiness to do Home Learning online. It is not only related to the readiness of facilities and
infrastructure. However, it is also related to the functions of schools, teachers, and parents, which are
sometimes not optimal in modeling and adapting students' interests.
Academic stress felt by students can be influenced by external and internal factors of the student.
Internal factors include lack of ability to manage time, mental readiness for changes in the environment,
and lack of ability to regulate themselves and academics. While external factors related to the education
system, values, expectations of education, the failure of parents and teachers in arousing student
confidence, and teacher-student relationships [36]. The following model is proposed as a guide in this
study:

Figure 1. Research model
This research will explore a number of these fundamental questions. Based on the explanation
above, the hypothesis proposed is as follows:
H1: There is an influence of religiosity on the level of academic stress on home learning amid the Covid19 pandemic
H1: There is an influence of teacher support on the level of academic stress on home learning amid the
Covid-19 pandemic
H1: There is an influence of parental support on academic stress on home learning amid the Covid-19
pandemic
H1: There is the influence of religiosity, teacher support, and parents together on the level of academic
stress on home learning during the Covid-19 pandemic
2. Results
2.1. Demographics and characteristics of respondents
In the study, it is crucial to display the demographics and characteristics of the respondents, so that the
context and settings of the respondent are visible. The distribution of research questionnaires to 250
students, but those that were successfully returned and filled in entirely and adequately used were 210
questionnaires (84%).
2.2. Demographics are based on education
The following are the demographics of respondents based on their level of education. It was
differentiated according to their level.
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Figure 2. Levels and types of respondent education
On the Figure 2, it can be described, respondents from high school level as many as 136 people
(65%), Vocational High School (SMK) 20 people (10%), Islamic Senior High School (Madrasah
Aliyah) 9 people (4%), Junior High School (SMP) 36 people (17%), and Islamic Junior High School
(Madrasah Tsanawiyah) 9 people (4%). In Indonesia, education is managed by two ministries, namely
the Ministry of Education and Culture, which houses elementary, junior high, high school and
vocational schools. In contrast, the Ministry of Religion houses Islamic Elementary School/Madrasah
Ibtidaiyah (MI), Islamic Junior High School/Madrasah Tsanawiyah (MTs), and Islamic Senior High
School/Madrasah Aliyah (MA).

2.3. Demographics based on gender
The distribution of respondents by gender can be seen in the following figure 3.

Figure 3. Demographics based on gender
In Figure 3, it can be described, respondents with female sex are 130 people (62%), and male sex
were 80 people (38%).
2.4. Demographics of HP / Computer ownership
It turns out that not all students have Handphone Android or computer facilities in their homes. It is a
possibility that will make Home Learning during the Covid-19 pandemic run into obstacles.
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Figure 4. Handphone/Computer ownership
In Figure 4, it can be described, students who have Handphones or computer facilities at home
are 200 people (95%), do not have as many as six people (3%), and borrow as many as four people
(2%). This data shows that the majority of middle to high school students and equivalent have
smartphones and computer facilities in their homes.
2.5. Internet network ownership
For internet network data used by students in undergoing Home Learning with online learning, the as
shown in figure 5.

Figure 5. Ownership of internet networks
In the figure 5, students who use data quota from mobile phones each are 147 people (70%), with
indihome as many as 36 people (17%), with free wifi 21 people (10%), and do not have internet network
access as many as six people (3%).
2.6. The ability to use e-learning
Not all students can use various online learning applications. Moreover, the implementation of Study
From Home was unplanned, as the implication of the widespread Covid-19 pandemic in Indonesia.
Teachers and students without preparation must be able to adapt quickly. The following describes the
ability of students to use e-learning facilities (figure 6).
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Figure 6. Ability to use e-learning
In figure 6, Not all students are proficient in utilizing e-learning facilities used by teachers. As
many as 145 people (69%) are proficient, 13 people (6%), and with guidance as many as 53 people
(25%). Data shows that among students who are proficient and need guidance is almost balanced. It
requires guidance from both teachers, parents, and peers at school. If not, they have the potential to
experience high academic stress.
2.7. Hypotetical analysis
2.7.1. Validity testing
Validity testing of all constructs was carried out using factor analysis. The indicator is said to valid if it
has a t-value ≥ 1.96. Tables 1 to 4 show the results of the validity tests on each variable.
Table 2. Construct Measures Validity for Religiousity
Construct
Religiousity

Items
R1
R2
R3
R4
R5
R6
R7
R8
R9
R10
R11
R12
R13
R14
R15

Mean
3.49
3.52
3.53
3.03
3.18
3.32
3.40
3.16
3.10
3.19
3.52
3.64
3.38
3.45
3.15

SD
0.59
0.63
0.63
0.76
0.72
0.62
0.62
0.73
0.73
0.76
0.64
0.60
0.64
0.63
0.66

Loading
0.69
0.69
0.68
0.53
0.59
0.65
0.62
0.68
0.63
0.67
0.70
0.71
0.49
0.63
0.56

t-value
10.89
11.00
10.77
7.85
8.92
10.02
9.48
10.77
9.65
10.54
11.03
11.33
7.12
9.76
8.41

Based on the results of LISREL 8.80 output in Table 2 it can be seen that the measurement
equation for the Religiousity coefficient of each indicator has a t-value ≥ 1.96 which means that
Religiousity indicators are all valid and statistically significant with a significance level of 5% and
there is no need for indicator elimination. Table 1 also show that the most dominant standardized
loading factor (λ) in the Religiousity (R) variable is R12, this is because the indicator has the highest
factor weight, which is 0.71, so it can be concluded that the most influential indicator is R12.
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Table 3. Construct Measures Validity for Teachers Support
Construct
Items
Mean
SD
Loading
Teachers Support TS1
3.31
0.65
0.71
TS2
3.48
0.60
0.71
TS3
3.35
0.67
0.76
TS4
3.48
0.62
0.76
TS5
3.44
0.64
0.72
TS6
3.40
0.58
0.57
TS7
2.88
0.79
0.49
TS8
3.21
0.65
0.52
TS9
3.09
0.70
0.64
TS10
3.12
0.73
0.48
TS11
3.44
0.66
0.48
TS12
3.42
0.63
0.64
TS13
3.50
0.63
0.58
TS14
3.13
0.78
0.57
TS15
3.11
0.74
0.63

t-value
11.37
11.25
12.45
12.44
11.61
8.67
7.12
7.77
9.89
7.03
7.10
9.82
8.70
8.63
9.80

Based on the results of LISREL 8.80 output in Table 3 it can be seen that the measurement equation for
the Teachers Support coefficient of each indicator has a t-value ≥ 1.96 which means that Teachers
Support indicators are all valid and statistically significant with a significance level of 5% and do not
need for indicator elimination. Table 1 also show that the most dominant standardized loading factor
(λ) in the Teachers Support (TS) variable is TS3 and TS4, this is because the indicator has the greatest
factor weight, which is 0.76, so it can be concluded that the indicator the most influential are TS3 and
TS4
Table 4. Construct measures validity for parents support
Construct
Items
Mean
SD
Loading
Parents Support PS1
3.51
0.60
0.62
PS2
3.72
0.50
0.55
PS3
3.29
0.76
0.63
PS4
3.04
0.84
0.56
PS5
3.20
0.76
0.59
PS6
3.43
0.59
0.56
PS7
3.53
0.69
0.49
PS8
3.65
0.59
0.61
PS9
3.27
0.69
0.55
PS10
2.91
0.86
0.63
PS11
3.30
0.71
0.51
PS12
3.33
0.69
0.64
PS13
3.45
0.63
0.62
PS14
3.02
0.89
0.61
PS15
3.17
0.79
0.57

t-value
9.32
8.11
9.60
8.33
8.81
8.37
7.16
9.18
8.13
9.66
7.44
9.67
9.39
9.23
8.50

Based on the results of LISREL 8.80 output in Table 4 it can be seen that the measurement
equation for the Parents Support coefficient of each indicator has a t-value ≥ 1.96 which means that
the Parents Support indicators are all valid and statistically significant with a significance level of 5%
and do not need for indicator elimination. Table 1 also show that the most dominant standardized
loading factor (λ) in the Parents Support (PS) variable is PS12, this is because the indicator has the
highest weighting factor, which is 0.64, so it can be concluded that the most indicator influential is
PS12.
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Table 5. Construct measures validity for stress academic
Construct
Items
Mean SD
Loading t-value
Stress Academic
SA1
3.06
0.79
0.71
11.61
SA2
3.01
0.84
0.73
12.03
SA3
3.10
0.77
0.74
12.23
SA4
3.04
0.77
0.68
10.94
SA5
3.01
0.80
0.74
12.33
SA6
3.08
0.68
0.60
9.38
SA7
3.22
0.75
0.65
10.39
SA8
3.28
0.72
0.73
11.98
SA9
3.10
0.82
0.77
13.10
SA10
2.99
0.87
0.78
13.38
SA11
3.06
0.86
0.84
14.88
SA12
3.13
0.83
0.78
13.23
SA13
3.13
0.84
0.83
14.59
SA14
3.54
0.66
0.50
7.57
SA15
3.73
0.53
0.48
7.22
SA16
3.35
0.75
0.64
10.25
SA17
3.60
0.60
0.59
9.25
SA18
3.16
0.70
0.50
7.55
SA19
3.66
0.53
0.52
7.93
SA20
3.12
0.90
0.73
12.04
SA21
3.18
0.82
0.68
11.00
Based on the results of LISREL 8.80 output in Table 5 it can be seen that the measurement equation
for the Academic Stress coefficient of each indicator has a t-value ≥ 1.96 which means that all Academic
Stress indicators are valid and statistically significant with a significance level of 5% and do not need
for indicator elimination. Table 1 also show that the most dominant standardized loading factor (λ) in
the Stress Academic (SA) variable is SA11, this is because the indicator has the greatest weighting
factor, which is 0.84, so it can be concluded that the most indicator influential is SA11.
2.7.2. Reliability testing
Reliability tests are the extent to which the measurements of a test remain consistent after repeated
repetition of the subject and under the same conditions. Research is considered reliable when it provides
consistent results for the same measurements.
Table 6. Latent Variables Reliability (CA=Cronbach’s Alpha; CR=Composite
Reliability)
Latent Variables
CA
CR
Religiousity
0.913
0.911
Teachers Support
0.907
0.904
Parents Support
0.888
0.885
Stress Academic
0.950
0.948
Variables are said to be reliable if they have a cronbach's alpha (CA) value ≥ 0.7 and composite
reliability (CR) ≥ 0.7. Table 6 shows that all variables have a Cronbach's alpha value greater than 0.8,
and a composite reliability value greater than 0.8. This shows that the measurement model has a good
reliability value.
2.7.3. Structural model analysis
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After testing the validity and reliability, the structural model analysis can then be carried out. The
research hypothesis (figure 1) was tested using Structural Equation Modeling (SEM) through the use of
LISREL (Linear Structural RELationship) 8.80 for Windows. The structural model analysis includes
several things, as follows:
Table 7. Goodness of Fit for Structural Equation Model
GoF Index
Goodness of Fit Index (GFI)
Standardized Root Mean Square Residual
(SRMR)
Root Mean Square Error of Approximation
(RMSEA)
Non-Normed Fit Index (NNFI)
Normed Fit Index (NFI)
Relative Fit Index (RFI)
Incremental Fit Index (IFI)
Comparative Fit Index (CFI)

Value
0.59

Result
Marginal Fit

0.07

Not Fit

0.79

Good Fit

0.96
0.93
0.93
0.97
0.97

Good Fit
Good Fit
Good Fit
Good Fit
Good Fit

Table 7 show that based on the analysis results obtained a GFI value of 0.59, this value is between
0.08 and 0.9 (0.08 <GFI < 0.9) so it is categorized as marginal fit. Furthermore, the SRMR value
obtained is 0.07, this value is more than 0.05, so it is categorized as not fit. The RMSEA value is
included in the good fit category because the value is less than 0.08. While NNFI, NFI, RFI, IFI, and
CFI are all > 0.90, this means that they all categorized into the good fit category. It can be seen that
overall it can be concluded that the measured model shows a good fit so that the overall fit of the model
is good.
After analyzing the results of the goodness of fit research model, the next analysis to do is to
analyze the causal relationship on the model. Statistical testing for the causal relationship between
structural models is carried out with a significance level of 5% so that the critical value of the t-value
is ± 1.96. The estimated results of all the causal relationships in the study can be seen in the following
LISREL 8.80 output.

Figure 7. Structural Model
Table 8. Result of hypothesis testing
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Hypothesis testing analysis was performed with a significance level of 5%, resulting in a critical t-value
of ± 1.96. The hypothesis is accepted if the t-value obtained ≥ 1.96, while the hypothesis is rejected if
the t-value obtained < 1.96. The following is a table of hypothesis testing to answer the entire research
question.
Based on the table 8 above which contains the conclusions of the hypotheses of the research model,
the following conclusions can be drawn.
H1: Religiousity positively influences Academic Stress
Based on the results of data processing from the structural model, the output results a t-value of 2.09.
The t-value result shown by hypothesis 1 is greater than 1.96, so it can be concluded that Religiousity
positively influences Academic Stress. Thus, hypothesis 1 can be accepted and it can be concluded that
religiosity was related to Academic Stress.
H2: Teachers Support positively influences Academic Stress
Based on the results of data processing from the structural model, the output results a t-value of 3.68.
The t-value result shown by hypothesis 2 is greater than 1.96, so it can be concluded that Teachers
Support positively influences Academic Stress. Thus, hypothesis 2 can be accepted and it can be
concluded that Teachers Support was related to Academic Stress.
H3: Parents Support positively influences Academic Stress
Based on the results of data processing from the structural model, the output results a t-value of 3.00.
The t-value results shown by hypothesis 3 are greater than 1.96, so it can be concluded that Parents
Support positively influences Academic Stress. Thus, hypothesis 3 can be accepted and it can be
concluded that Parents Support was related to Academic Stress.
The coefficient of determination in linear regression is often interpreted as how much the ability
of all independent variables in explaining the variance of the dependent variable. A simple
determination coefficient is calculated by squaring the Correlation Coefficient (R). the following results
are presented.
Structural Equations
SA = 0.20*R + 0.38*TS + 0.35*PS, Errorvar.= 0.22, R² = 0.78
(0.095) (0.10)

(0.12)

(0.041)

2.09 3.68 3.00
5.33
From the structural equation form above we can see the value of R2 for the model obtained. The
value of R2 serves to show how much each independent variable is able to explain the variance of the
dependent variable. It appears that R2 of 0.78 is obtained, this figure shows that Religiousity, Teachers
Support, and Parents Support can explain 78% of the variants of Academic Stress, while the remaining
22% is explained by other factors not included in the model.
3. Discussion
The hypotheses proposed in this study (table 7) can be seen that all three hypotheses are accepted. The
following is a description of the three hypotheses proposed in this study, namely:
3.1.

Religiosity to Academic Stress
Hypothesis/Structural path
-->

Stress

Beta

t-value

H1

Religiousity
Academic

0.20

2.09

H2

Teachers Support --> Stress
0.38
Academic

3.68

H3

Parents Support --> Stress
0.35
Academic

3.00
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The results of the analysis show that religiosity is positively and significantly related to academic
stress, meaning that students who have high religiosity can relatively control stress in their learning.
Study From Home during the Covid-19 pandemic was used by teachers to give so many assignments to
students. These changes and transitions can cause a person to become stressed [37]. It is also in line
with the results of research that religious coping based on religious behavior and practice has a positive
effect on mental and physical stressful periods [38]. even religiosity based on religion has a positive
impact on mental health [39]. Many other studies have found a relationship of religious coping on the
level of psychological well-being [40]. The higher a person's religiosity, it can reduce the incidence of
stress. Thus hypothesis 1, which states the relationship between religiosity to academic stress, is
accepted.
3.2.
Teachers support for academic stress
In testing the hypothesis shows a positive and significant relationship between teacher support with
academic stress. From the structural model, the output produces the t-value of 2.09, higher than 1.96,
so it can be concluded that teacher support has a positive effect on Academic Stress. Thus, hypothesis
1 can be accepted, and it can be concluded that religiosity has a relationship with Academic Stress. It is
in line with Wentzel's (1998) research, which suggests that teacher support is a positive predictor of
both types of interests and socially pursuing responsibility goals [41]. Teacher support measured in this
study is related to information, policy/assistance, control/care. The results of other research found that
mentoring activities had the most considerable influence on students' abilities, followed by decisionmaking skills and transition learning skills [42]. Thus hypothesis 1, which states there is a relationship
between teacher support and academic stress, is accepted. The higher the teacher's support, the academic
stress of students who are undergoing Study From Home as a result of the Covid-19 pandemic can be
minimized.
3.3.
Parents support for academic stress
From the structural model, the output produces the t-value of 3.00, higher than 1.96, so it can be
concluded that Parental Support is positively related to Academic Stress. It contradicts the results of
Chellamuthu's research (2019), which showed no significant relationship between parents' expectations
and support with academic students at school [43]. It might be because the characteristics of the
respondents and the situation faced by students are different. Because in other studies that find parental
practices such as discussing the future show significant predictive power in the educational stress of
adolescents [44]. Another study found consistent and positive parental contributions not only to
academic achievement but also to the child's self-concept [45]. Interventions for students can show the
direction in regaining their sense of purpose and direction and also inspire others to deal with fears and
fears in their own lives [46].
From the relationship described above, a structural equation is made by looking at the value of R2
for the model obtained. The value of R2 serves to show how much each independent variable can
explain the variance of the dependent variable. The R2 value is 0.78; this number shows that Religion,
Teacher Support, and Parental Support can explain 78% of the Academic Stress variants, while the
remaining 22% is explained by other factors not included in the model.
4. Materials and Methods
The design of this study used an exploratory approach to see and describe the relationships between
variables before hypothesis testing was conducted. Methodological orientation aims to describe,
understand, and interpret the meaning of human life experiences. It stems from research questions as to
what it is like to experience and be in certain situations [18]. This research uses a survey method because
it is more flexible and can collect data about opinions rather than having to observe their behavior [47].
The researchers asked for approval and willingness of the respondents to be made as research
subjects by utilizing social media, and maintain confidentiality by only writing down the initials of the
respondents. The researcher gave 65 item questions to respondents using a 4-point Likert scale. Because
the research was conducted when the Covid-19 pandemic reached its peak, the researchers used Google
Form to reach respondents. All questionnaire items have been tested for validity and reliability and are
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eligible for use in research [48]. Researchers use non-probability methods with purposive sampling
techniques, sampling with specific considerations [49]. The sample size was 210 people. With a
minimum sample consideration for the Structural.
Equation Model (SEM) ie, 100 samples at an error rate of 5% [50]. The data used are primary
data sourced from distributing questionnaires to respondents. The sample size was taken as many as
150 samples, with consideration of the minimum sample for the Structural Equation Model (SEM) that
is 100 samples at an error rate of 5%. The data used are primary data sourced from distributing
questionnaires to respondents.

Table 9. Indicators of measurement constructions
Variable

Definition

Indicator

Religiosity

The state of one's belief in God, Ritual
which is characterized by piety and
Intellectual
religious zeal
Consequences
Social

Teacher support

Parents Support

assistance in the form of empathy, Information
appreciation, attention, caring,
direction, guidance and teaching Policy /Help
from the teacher
Control/Concern
Support provided by parents to Emotional
their children in the form of verbal
Apreciation
and non verbal

Source

[19]
/

[51]

[37]

Instrumental

Academic
Stress

Stress experienced in learning,
namely
frustration,
conflict,
pressure, change, self-coercion,
physical reactions, emotional
reactions, behavioral reactions,
and cognitive assessment

Frustated
Konflict
Pressures

[52]

Changes
Self Imposed

Hypothesis testing by utilizing the Structural Equation Modeling (SEM) technique through the
use of LISREL (Linear Structural RELationship) 8.80 for Windows. LISREL is the most widely used
SEM program. It is because, besides LISREL's ability to estimate various SEM problems (which is
often impossible for other programs), LISREL's appearance is also the most informative in presenting
statistical results (Ghozali, 2014).
5. Conclusions
Based on the results of the research and discussion above, it can be concluded that in general, the
research model on each variable plays a proper role. Religiosity variables are positively and
significantly related to academic stress, teacher support variables are positively and significantly related
to academic stress, and parental support is positively and significantly related to academic stress. Thus,
the academic stress caused by Study From Home during the Covid-19 pandemic can be overcome by
maximizing student religiosity, teacher support, and parent support at home. The Coefficient of
Determination value of 0.78 indicates a significant relationship between variables of religiosity, teacher
support, and parent support.
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Based on the conclusions, it can be recommended that (1) teachers can provide support to students
by showing sufficient care, assistance, and information on the implementation of Study From Home.
Assignments given to students are tailored to the time and situation of the Covid-19 pandemic; (2)
parents can show support in the form of emotional, spiritual, and instrumental so that students feel
comfortable while carrying out Study From Home; and (3) the government must prepare facilities and
infrastructure before the Study From Home policy is established. Not all students and even teachers
have computer facilities, Android phones, internet networks, and the ability to operate online learning
software.
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